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 At elementary schools, cases of child abuse are common among 
pupils, putting teachers in a challenging situation when it comes to 
reporting such cases. This study aimed to identify the child abuse 
reporting practices and perceptions of teachers regarding reporting 
practices in public elementary schools in the Alimosho Local Council 
Development Areas (LCDA) of Lagos State, Nigeria. A multi-stage 
sampling procedure was used to select a sample of 314 public primary 
school teachers in the study area through a cross-sectional survey 
research design. Data was collected using a self-structured 
questionnaire, and both descriptive and inferential statistics were used 
in the data analysis. The results showed that only 15.2% of teachers in 
the research area had a negative view of child abuse reporting 
practices, while the majority (84.8%) had a positive opinion. 
Additionally, a strong negative correlation (r = -0.254, p-value = 
0.000) was found between teachers’ perceptions and child abuse 
reporting practices in public elementary schools in Alimosho LCDA. 
Based on the study’s findings, it is recommended that the government 
and school administration provide psychological training and a 
support system on child abuse to improve teachers’ attitudes toward 
reporting child abuse. 
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INTRODUCTION  

Teachers in Nigeria often find themselves in a challenging situation when it comes to 
identifying and reporting cases of child abuse. They may fail to report child abuse to the 
appropriate authority even when they suspect a child is being abused.	In most cases, they are afraid 
that they do not have sufficient evidence to report child abuse. However, insufficient training 
prevents them from identifying and reporting child abuse cases (O'toole et al., 2019, cited in Induja 
et al., 2021; Panchal et al., 2019), and preventing any future cases of abuse. Due to this lack of 
training, many teachers are unaware of the main indicators of child abuse, leading to cases being 
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kept secret and confidential (Goldman & Grimbeek, 2014; Bourke & Maunsell, 2016). It is 
essential for teachers to receive training on child abuse to understand their reporting obligations 
and responsibilities. Creating hypothetical and experimental scenarios during training can help 
address teachers’ concerns about false reports (Palusci et al., 2005). 

Students' development and health are significantly impacted by the trauma of child abuse 
(Doroudchi et al., 2023). Children who have been abused may develop both immediate and 
ongoing emotional and behavioral difficulties (Lysova et al., 2024). As they get older, these young 
people are susceptible to complicated mental and physical health problems (Bhuller et al., 2024; 
Winfield et al., 2023; Cohen, Berliner & Mannarino, 2010). In addition to reporting and 
recognizing instances of child abuse, teachers are essential in protecting children from abuse 
(Kaysin et al., 2024; Neherta et al., 2024). 

Building a positive relationship between teachers and students can help in identifying 
instances of child abuse (Nohilly & Treacy, 2024; Sinanan, 2011 cited in Mohammed & Khudair, 
2019). With adequate training or retraining, teachers can become more aware of the distinct mental 
and social characteristics of child abusers, enabling parents to take necessary precautions to protect 
their children (Nohilly & Treacy, 2024; Morenso-Manso et al., 2014). Teachers, who spend a 
significant amount of time with students, are better equipped to notice and understand the 
psychological dispositions of the children under their care (Mohamed et al., 2024; Moyes et al., 
2024). This study aims to investigate Nigerian teachers’ opinions on child abuse reporting 
procedures in elementary schools, focusing on the difficulties they encounter. 
 According to Mekheimar (2011), perception is the process of classifying, recognizing, and 
interpreting sensory information in order to represent and comprehend the knowledge being 
provided. Sensory information includes what can be seen, smelled, heard, or felt. Teachers 
perceive various obstacles to reporting child abuse, as noted by Lyk-Jensen et al. (2024) and Alazri 
and Hanna (2020), such as concerns about harming relationships with children or families, fear of 
inaccuracies in reporting, worry that reporting could escalate the abuse, and uncertainty about 
child protection system procedures affecting families. Goldman (2013) states that teachers’ 
attitudes, detection abilities, expertise, training, social influences, personal traits, and abuser traits 
can all influence reporting behavior (Vikander & Källström, 2024). Believing that reporting is a 
professional duty and can protect them in the future are attitudes that may promote reporting 
(Celik, 2024). 

Numerous studies have explored teachers’ perceptions of reporting child abuse cases. For 
instance, Mohammed and Khudair (2019) conducted a descriptive cross-sectional study to 
examine how Iraqi secondary school teachers in Najaf City perceived, felt and responded to child 
abuse. Their findings indicated that teachers’ perceptions of child abuse were positive. 
A similar study was conducted by Olaojo and Oyediran (2020), who used a descriptive survey 
research design to investigate teachers’ perceptions of the effect of child abuse on high school 
students’ success. According to their findings, child abuse has a significant impact on the social 
and emotional development of young people, as well as their academic achievement. 
According to the aforementioned sources, there is a low perception among teachers regarding 
reporting child abuse. It could be harmful if teachers perceive obstacles to reporting child abuse, 
such as a lack of training or insufficient knowledge on recognizing and identifying instances of 
child abuse. The majority of child abuse cases involve children attending primary schools 
(Shattnawi et al., 2024; Shorey & Baladram, 2024; Mohamed et al., 2024). When teachers fail to 
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recognize and disclose instances of child abuse in their students, it sends a negative message. As 
a result, some students may come to accept child abuse as a normal part of life, while others may 
struggle to cope with it (Schellingerhout & Ramakers, 2017; Finkelhor et al., 2014). According to 
Hofnagels et al. (2021), some elementary school students lack the confidence to disclose incidents 
of child abuse to their teachers. A young person’s educational journey, as well as their 
psychological, mental, and physical well-being, can be significantly impacted by child abuse. 
Teachers are in a unique position to recognize and report child abuse, although numerous studies 
show that they often fail to report alleged cases of child mistreatment (Durlak et al., 2011). 
 The theory underlying the current study is Festinger’s cognitive consonance theory (1957). 
Festinger (1962) viewed cognition as an individual’s knowledge about their surroundings. 
According to this theory, cognition or knowledge can be either relevant or irrelevant to each other. 
When two cognitions are relevant, they can be either consonant or dissonant. Consonant 
cognitions align positively, while dissonant cognitions conflict in opposite directions. Dissonance 
is psychologically uncomfortable and drives individuals to reduce it, often leading to avoidance 
of information that may increase dissonance (Harmon-Jones & Mills, 2019, cited in Tueanrat & 
Alamanos, 2023). The greater the dissonance, the stronger the motivation to reduce it (Harmon-
Jones & Mills, 2019). 
 This theory is significant and applicable to the current study because, for example, a 
teacher who is aware of child abuse but fails to report it will experience dissonance. This creates 
psychological discomfort because the knowledge of the abuse and the failure to report it are 
conflicting. This study is important because, in Lagos State, Nigeria's Alimosho LCDA, there has 
been no research conducted on teachers' perceptions of child abuse reporting procedures. The 
study aimed to assess teachers' perceptions of child abuse reporting practices in public primary 
schools in Alimosho LCDA of Lagos State, Nigeria. The specific objectives were to: 1) ascertain 
the perception of teachers on child abuse reporting practices in public primary schools in Alimosho 
LCDA; and 2) identify the child abuse reporting practices of teachers in Alimosho LCDA.  

The research was conducted with the following research questions in mind: 1. How do 
public primary school teachers perceive reporting child abuse in Alimosho LCDA of Lagos State, 
Nigeria? 2. What are the child abuse reporting practices of teachers in Alimosho LCDA? One 
research hypothesis was tested at a significance level of 0.05: Ha: There is a significant 
relationship between the perception of public primary school teachers and child abuse reporting 
practices in Alimosho LCDA.  
 
METHOD  

Teachers’ failure to disclose abuse has been attributed, in part, to ignorance, insufficient 
experience, and inadequate training. Teachers who have received training and have expertise in 
their field are more likely to report abuse than those who do not, thereby reducing the risks and 
harm to a child. However, the study used a cross-sectional survey research design to obtain 
information from teachers regarding their perceptions and procedures for reporting child abuse 
cases. As stated by Setia (2016) and Cvetković et al. (2021), the cross-sectional approach involves 
the observation of objects or participants, allowing a researcher to analyze the exposures and 
outcomes of the study participants simultaneously. However, because they can determine the 
prevalence of disorders, they are considered prevalence studies (Cvetković et al., 2021). In 
behavioral and social research, surveys are often used to describe and analyze human behavior 
(Julie, 2015; Singleton & Straits, 2009). Cross-sectional research is an analytical technique used 
to assess the relationship between two or more variables (Hulley et al., 2013). In the current study, 
the variable “perception of teachers towards child abuse reporting practices” represents human 
behavior, while “child abuse” is both a social and psychological construct. The choice of a cross-
sectional survey design helped the researcher identify teachers’ perceptions towards child abuse 
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reporting practices and assess the level of association between teachers’ perceptions and child 
abuse reporting practices in the study area. By taking a cross-section of the population, the cross-
sectional research strategy in this study aimed to produce a representative sample (Sedgwick, 
2015). 

The study population included all 1,105 public primary school teachers in Alimosho LCDA 
of Lagos State, Nigeria. The sample comprised 314 public primary school teachers in Alimosho 
LCDA of Lagos State, selected using a multi-stage sampling technique with four stages. This 
sample is considered appropriate because teachers spend more time with pupils in school during 
weekdays and are in a position to have access to information about child abuse and the procedures 
for reporting it. In multi-stage sampling, multiple sample phases are utilized when the population 
is spread out over a vast area or cluster (Chauvet, 2015). Clusters are organic groups of individuals, 
such as houses, schools, general practices, or electoral wards (Sedgwick, 2015). Multi-stage 
sampling methods can be employed to recruit participants in experimental or observational studies 
(Sedgwick, 2015). 

In the first stage, Alimosho LCDA was divided into six LCDAs: Alimosho, Agbado/Oke-
odo, Ayobo-Ipaja, Egbe-idimu, Igando-ilotun, and Mosan-Okunola. In the second stage, three 
LCDAs (Alimosho, Agbado/Oke-odo, and Ayobo-Ipaja) were randomly selected from the six 
LCDAs through balloting. In the third stage, two public primary schools were chosen from each 
of the three LCDAs (totaling six schools) using simple random sampling by balloting. The final 
stage involved determining the number of public primary school teachers in each of the three 
LCDAs through proportional sampling (e.g., dividing the total number of teachers in each LCDA 
by 672 and multiplying by the sample size of 314). In total, six local elementary schools were 
chosen, and the sample for the study comprised 314 teachers from Primary one to six. 

Before commencing the investigation, the researcher submitted all study details to her 
institution’s Research Ethics Committee (REC) for ethical review. The REC, a dedicated ethics 
committee for psychology, is responsible for approving researchers to conduct ethical research. 
The committee ensures the protection of participants’ rights and adherence to researchers’ ethical 
obligations. Crucial ethical research techniques in this study included obtaining informed consent 
from teachers, ensuring participant anonymity, and conducting post-study debriefing. These 
factors were considered to minimize any potential harm, whether psychological, physical, or 
emotional. 

A self-constructed questionnaire titled “Perception of Public Primary School Teachers 
towards Child Abuse Reporting Practices” was employed in order to gather data. The 
questionnaire consisted of two sections: A and B. Section A gathered information on the 
perception of public primary school teachers towards child abuse reporting in Alimosho LCDA, 
while section B obtained information on child abuse reporting practices in primary schools in the 
study area.  

The research instrument underwent both face validity (extensive review of the instrument 
by two experts in educational tests and measurement, and two experts in Psychology) and content 
validity (evaluation of how well items in the questionnaire measured teachers’ perception towards 
child abuse reporting practices). A sample size of 20% (N = 62) in the study area was used for the 
pilot study. The internal consistency reliability of the instrument was assessed using a test-retest 
approach, yielding a Cronbach’s alpha coefficient of 0.709 (indicating that the questionnaire was 
71% reliable for the study).  
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Four research assistants aided in the administration and collection of data. Data analysis was 
conducted using descriptive statistics of frequency counts and percentages, as well as the Relative 
Strength Index (RSI) for research questions one and two. Inferential statistics, specifically Pearson 
Product Moment Correlation (PPMC) analysis, was used to test the hypothesis through the 
Statistical Package for Social Sciences (SPSS) version 26.0. 
 
RESULTS AND DISCUSSION  

Results  
Research Question One: How do public primary school teachers perceive reporting child abuse 
in Alimosho LCDA of Lagos State, Nigeria? To answer this research question, responses to 
questions in section A of the questionnaire were analyzed using frequency counts percentages, 
and RSI. Table 1 displays the findings. 

 
Table 1: Perception of Teachers on Child Abuse Reporting Practices 

S/N Items Strongly 
Agree F% 

Agree F% Disagree 
F% 

Strongly 
Disagree 
F% 

RSI Rank 

 Perceived Benefit       
1 Reporting child abuse can 

prevent long-term 
consequences for children 

233(80.3) 42(14.5) 6(2.1) 2(0.7) 0.947 1 

2 Reporting child abuse will 
help the child to perform 
better in school 

139(47.9) 130(44.8) 13(4.5) 3(1.0) 0.855 3 

3 Reporting a case of child 
abuse will help reduce the 
prevalence of child abuse 

197(67.9) 76(26.2) 11(3.8) 0(0) 
 

0.914 2 

 Perceived Barriers       
4 I am not familiar with the 

practices for reporting child 
abuse  

55(19.0) 57(19.7) 143(49.3) 20(6.9) 0.634 11 

5 I don’t know who to report 
a case of child abuse to 

64(22.1) 38(13.1) 147(50.7) 32(11.0) 0.619 13 

6 I am not sure where to 
report child abuse 

58(20.0) 44(15.2) 143(49.3) 35(12.1) 0.612 14 

7 There is a lack of education 
and training focused on 
identifying child abuse and 
understanding appropriate 
reporting protocols 

103(35.5) 44(15.2 106(36.6) 24(8.3) 0.704 9 

 Perceived Severity       
8 Child abuse cannot have 

long-term consequences on 
the physical, emotional, 
and mental well-being of a 
child 

111(38.3) 122(42.1) 30(10.3) 19(6.6) 0.788 7 
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9 The learning experiences of 
an abused child who is 
abused will be negatively 
affected 

112(38.6) 78(26.9) 85(29.3) 5(1.7) 0.741 8 

 Self-efficacy       
10 I am confident that my 

students can confide in me 
if they are experiencing 
child abuse 

113(39.0) 156(53.8) 10(3.4) 2(0.7) 0.839 5 

11 I am always able to identify 
signs of child abuse  

87(30.0) 149(51.4) 42(14.5) 1(0.3) 0.879 6 

12 I can report a case of child 
abuse to the appropriate 
authorities 

126(43.4) 138(47.6) 14(4.8) 1(0.3) 0.849 4 

 Cues to action       
13 I will not report a case of 

child abuse unless I am 
properly trained in child 
abuse reporting practices 

66(22.8) 67(23.1) 98(33.8) 52(17.9) 0.630 12 

14 I will report a case of child 
abuse if I observe any signs 
among my students 

98(33.8) 101(34.8) 14(4.8) 69(23.8) 0.702 10 

N = 290 
 

Table 1 presents the results of teachers’ perceptions about reporting practices of child 
abuse in the study area. According to Table 1, the belief that reporting child abuse will prevent 
long-term consequences for children ranked first, followed by the belief that reporting a case of 
child abuse will help curb the prevalence of child abuse, which ranked second. This was followed 
by the notion that reporting child abuse will help the child perform better in school, ranking third. 
The least common perceptions among teachers included the opinion that they don't know whom 
to report a child abuse incident to, ranking thirteenth and the fact that they are not aware of where 
to make a report of child abuse, ranking fourteenth. 

Additionally, respondents’ responses to items on perceptions about reporting child abuse 
were added together to create a measure of respondents’ perceptions about child abuse reporting 
practices. The mean score on this measure is 41, with a standard deviation of 8. The minimum and 
maximum values are 12 and 55, respectively. Respondents who scored between the minimum 
value and 35 were considered to have a favorable perception of child abuse reporting practices, 
while those who scored above 35 were considered to have an unfavorable perception. These scores 
were further analyzed through frequency counts and percentages, with the results presented in 
Table 2. 

 
Table 2. Perception of Teachers towards Reporting Practices of Child Abuse 

Teachers’ Perception Frequency Percent 
Favorable 246 84.8 
Unfavorable 44 15.2 
Total 290 100.0 



 
PrimaryEdu. Volume 9, Number 1, February 2025, pp. 25-37. 
 

P-ISSN: 2580-9326 | E-ISSN: 2580-7714 

 

31 
 

 Table 2 presents the categories of teachers’ perceptions regarding reporting practices of 
child abuse among public primary school teachers in Alimosho LCDA of Lagos State. The results 
from Table 2 show that the majority (84.8%) exhibited a favorable perception, while only 15.2% 
exhibited an unfavorable perception of child abuse reporting practices in the research location. 
This implies that the majority of teachers are convinced that reporting child abuse would prevent 
further harm to a child. This result aligns with the findings of Mohammed and Khudair (2019) that 
teachers have a positive perception of reporting abuse in pupils. 
 
 
Research Question 2: What are the child abuse reporting practices of teachers in Alimosho 
LCDA? To answer this research question, responses to questions in section B of the questionnaire 
were analyzed using frequency counts and percentages. The findings are shown in Table 3.    

Table 3: Respondents’ Responses on Child Abuse Reporting Practices 
        Respondents in this study =290 

S/N Items No 
Freq. (%) 

Yes 
Freq. (%) 

1 Have you ever noticed a child being abused? 98(33.8) 192(66.2) 
2 If yes, what did you do?   
 I reported it to the school authority (headmaster/headmistress). 142(49.0)          148(51.0) 
 I reported it to Child Protection Services. 160(55.2) 130(44.8) 
 I reported it to law enforcement organizations. 185(63.8) 105(36.2) 
 I reported it to non-governmental organizations. 236(81.4) 54(18.6) 
 I did not make a report 21(7.2) 268(92.4) 
3 If not, what will you do if you notice a case of child abuse in the 

future? 
  

 I will report it to the school authority (headmaster/headmistress). 219(75.5) 71(24.5) 
 I will report it to child protection services. 219(75.5) 71(24.5) 
 I will report it to law enforcement organizations. 219(75.5) 71(24.5) 
 I will report it to non-governmental organizations. 219(75.5) 71(24.5) 
 I will not make a report 20(6.9) 270(93.1) 
4 Have you ever reported suspected child abuse? 137(47.2) 109(37.6) 
 If yes, how many times have you reported it? 

Once 
Twice 
Thrice 
4 times 
More than 4 times 

 
 
 

 
53(18.3) 
75(25.9) 
32(11.0) 
17(5.9) 
20(6.9) 

 
In order to summarise the reporting practices of child abuse by public primary school 

teachers in Alimosho LCDA, respondents who claimed to have noticed a child being abused were 
selected and separated from those who claimed to have not noticed any abuse. Their responses 
regarding whom they reported or would report to in the event they notice an incidence of child 
abuse were analyzed descriptively through frequency counts and percentages. The results are 
presented in Table 4. 
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Table 4: Summary of Reporting Practices of Public Primary School Teachers 
Ever noticed a child 
who is abused? 

Reports Frequency Percent 

Yes Specified no particular authority 91 31.4 
Specified particular authority 106 36.5 

 
No Will not make a report if they notice child 

abuse  
73 25.2 

Specified particular authority they will report 
to if they notice child abuse 

20 6.9 

Total  290 100 
 
Table 4 shows the reporting practices of public primary school teachers in Alimosho LCDA 

of Lagos State. The results show that 67.9 percent (31.4% + 36.5%) of the teachers sampled 
indicated that they had noticed a child who was being abused. Out of this percentage, only 36.5% 
of the respondents were able to indicate the authority they reported the incident while the 
remaining 31.4% could not identify the authority they reported the incident to. On the other hand, 
a total of 32.1% (25.2% + 6.9%) reported that they had never noticed any child being abused. Out 
of this percentage, 25.2% insisted that even if they notice a child being abused, they would not 
report to any authority while the remaining 6.9% indicated the particular authority they would 
prefer to report to.    
Testing of Hypothesis 
Ha: There is a significant relationship between the perception of public primary school teachers 
and child abuse reporting practices in Alimosho LCDA. To test this hypothesis, the perception of 
public primary school teachers was correlated with child abuse reporting practices using PPMC 
analysis. The results are presented in Table 5.  

Table 5: Relationship between Perception of Teachers and Child Abuse Reporting Practices 
Variables N r p-value Decision 
Perception 290 -0.254 0.000 Significant 
Child abuse 290 

*Significant < 0.05 
Source: Author’s Analytical Result, 2022 
  

Table 5 shows the test of the relationship between teachers’ perceptions and child abuse 
reporting practices. The results in Table 5 indicate that the value of r obtained in the test was -
0.254 with a p-value of 0.000. Since the p-value is less than 0.05, the hypothesis cannot be rejected. 
This implies that there is a significant relationship between teacher's options and child abuse 
reporting practices. Noteworthy is the fact that the negative sign in the r coefficient (-0.254) 
indicates an indirect relationship between teachers’ perceptions and child abuse reporting 
practices. This suggests that the more positively teachers view child abuse, the less likely they are 
to report incidents, whereas the more negatively they perceive child abuse, the more inclined they 
are to report. 

 
 

Discussion  
 The study’s findings indicated that teachers had a positive perception of child abuse and 
its reporting in terms of perceived benefits, barriers, severity, self-efficacy, and cues to action. 
This contradicts the findings of O'toole et al. (2019), as cited in Induja et al. (2021), and Panchal 
et al. (2019), who found that teachers lack training in identifying and reporting child abuse. Lack 
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of training was identified as the primary challenge for primary school teachers in reporting child 
abuse, as noted by Goldman and Grimbeek (2014) and Bourke and Maunsell (2016). Teachers 
often struggle with knowing who to disclose instances of child abuse to. However, if teachers are 
knowledgeable about detecting and reporting child abuse, the benefits of reporting outweigh the 
disadvantages. Schools are considered the best place to raise awareness about child abuse. 
Educators trained in child abuse cases not only teach students how to protect themselves from 
assault but also provide information and self-defense skills. These initiatives aim to empower 
children with the knowledge and skills to protect themselves. Teachers must be granted protective 
rights to alleviate their fear of false reports and improve their reporting abilities, as found by 
Palusci et al. (2005). Teachers’ primary responsibility in safeguarding children is to help them 
identify and report child abuse, as highlighted by Kaysin et al. (2024) and Neherta et al. (2024). 
Teachers who have received adequate training and have positive relationships with their students 
are better able to identify child abuse, as noted by Sinanan (2011) and quoted in Mohammed & 
Khudair (2019), and Nohilly and Treacy (2024). These findings align with the current study. The 
new study supports the findings of Morenso-Manso et al. (2014), suggesting that teachers can take 
precautions to ensure the safety of children at risk of child abuse. However, based on the cognitive 
dissonance theory, the two conflicting cognitions (child abuse and reporting practices among 
teachers) though relevant, could cause psychological discomfort and motivate teachers to avoid 
reporting child abuse if and when it happens (Harmon-Jones & Mills, 2019 cited in Tueanrat & 
Alamanos, 2023). The greater the magnitude of dissonance (that is, the discomfort in reporting 
child abuse), the greater the pressure for the individual to reduce the dissonance (Harmon-Jones 
& Mills, 2019). 
 The study’s findings also revealed that while the majority of primary school teachers in 
Alimosho LCDA had positive opinions on child abuse reporting practices, relatively few of them 
expressed negative opinions. The study’s findings partially support those of Lyk-Jensen et al. 
(2024) and Alazri and Hanna (2020), who found that teachers perceive obstacles to reporting child 
abuse. This result, however, is not entirely consistent with the findings of Mohammed and Khudair 
(2019) and Mekheimar (2011), who discovered that teachers have a satisfying impression of child 
abuse because they are able to evaluate sensory data from students' who suggest abuse. 
Additionally, the current study confirmed the findings of Goldman (2013), Vikander and 
Källström (2024), and Celik (2024), who explained that although teachers’ perceptions and 
attitudes may affect how they report child abuse, attitudes that may encourage reporting include 
the conviction that reporting is a professional obligation and that it will stop future harm. 
 The study also discovered that, albeit indirectly, teachers’ reporting methods and their 
perceptions of child maltreatment were highly correlated. According to Olaojo and Oyediran 
(2020), child abuse significantly affects students’ academic performance. This study’s findings 
support their findings. Students’ social and emotional development is also greatly impacted. This 
is due to the fact that teachers in primary schools who have a positive perspective of child abuse 
are less likely to report occurrences of child abuse, and vice versa. Students in primary school may 
have poor academic performance as well as poor physical, emotional, and mental health if that is 
the case. Additionally, the results are consistent with those of Doroudchi et al. (2023), Lysova et 
al. (2024), and Cohen, Berliner, and Mannarino (2010), who discovered that child abuse has an 
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impact on students and development, resulting in shorter-term and long-term emotional, 
behavioral and medical difficulties as well as decreased learning behavior 
 
CONCLUSION 

This study aimed to determine teachers’ perceptions of child abuse reporting practices in 
public primary schools in Alimosho LCDA of Lagos State, Nigeria. It explored the benefits and 
severity of reporting child abuse, as well as the barriers that teachers face in reporting such cases. 
The findings of the study revealed a significant relationship between teachers’ perceptions and 
their reporting practices in public primary schools in the area. It is evident that reporting child 
abuse can prevent long-term consequences for children, improve academic performance, and 
contribute to reducing the prevalence of child abuse. Lack of adequate training in child abuse 
reporting emerged as a major barrier for teachers. This leads to a lack of awareness in identifying 
and reporting child abuse incidents, as well as uncertainty about the appropriate authorities to 
report to. The study found a negative relationship between teachers’ perceptions and their 
reporting behavior teachers hold negative perceptions of child abuse, they are more likely to report 
incidents. Conversely, when teachers have positive perceptions, they may be less inclined to report 
cases of abuse. 
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