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ABSTRACT  
 

This study aims to determine the role of counseling teachers on the social interaction of children with Down 
syndrome at school. The subjects of this study consisted of one counseling teacher, two homeroom teachers, 
and two parents. This research is a qualitative research with a descriptive approach. Data collection used 
observation, interviews, and documentation studies. Data were analyzed using triangulation of coding 
techniques. The results showed that there are 12 roles of counseling teachers on their social interactions, 
including 8 roles that often appear are the roles of consultant, transmitter, initiator, counselor, mediator, 
motivator, director, and informator. 5 other roles that rarely appear are the roles of coordinator, facilitator, 
organizer, and evaluator. Down syndrome children can interact at school if there is a stimulus from the 
discipline. 
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ABSTRAK  
 

Penelitian ini bertujuan untuk mengetahui peran guru BK terhadap interaksi sosial siswa down 
syndrome di sekolah. Subjek penelitian ini terdiri dari satu guru BK, dua guru kelas tunagrahita, dan dua 
orang tua siswa. Penelitian ini merupakan penelitian kualitatif dengan pendekatan deskriptif. 
Pengumpulan data menggunakan observasi, wawancara, dan studi dokumentasi. Data dianalisis 
menggunakan triangulasi teknik koding. Hasil penelitian didapatkan bahwa ada 12 peran guru BK 
terhadap interaksi sosial mereka diantaranya 8 peran yang sering muncul adalah peran sebagai 
konsultan, transmitter, inisiator, konselor, mediator, motivator, director, dan informator. 5 peran 
lainnya yang jarang muncul yaitu peran sebagai koordinator, fasilitator, organisator, dan evaluator. 
Siswa down syndrome dapat berinteraksi di sekolah apabila adanya stimulus dari disiplin ilmu. 
 
 

 
 
 
 
 

1. INTRODUCTION  
 

Down syndrome is a common genetic disorder, easily recognized due to its genetic nature. It is classified as a 
trisomy disorder, specifically involving an extra copy of chromosome 21. This additional chromosome leads to an 
overproduction of certain proteins, which can disrupt normal physical growth and alter the brain’s developmental 
processes. Students with Down syndrome develop differently than their peers and often face health issues such as 
heart, vascular, hormonal, vision, hearing, and bone problems. The extra chromosome also results in fewer nerves 
in the central nervous system, delayed myelination, and disruptions in cell cycle regulation, leading to excess 
protein production and abnormal neurotransmission. These factors can cause difficulties in communication, 
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concentration, memory, task performance, motor skill development, and body control for students with Down 
syndrome (Irwanto et al., 2019, p. 1). 

Students with Down syndrome often face challenges in learning and development. They have muscle 
weakness, which makes physical tasks and activities requiring strength difficult, and they experience memory 
impairments, particularly with verbal information, making it hard to learn in school (Ayuningrum & Afif, 2020, p. 
143). While they struggle with verbal expression of thoughts and needs, many are able to read, write, and perform 
basic math. Learning becomes easier when they receive proper education and support. Although individuals with 
Down syndrome may have intellectual disabilities, they tend to have pleasant personalities and adapt well socially. 
As a result, education for these students focuses less on intellectual growth and more on enhancing their social 
interaction skills (Lalboe et al., 2014, p. 13). Research by Suchyadi et al. (2018, p. 17) highlights the need for 
repeated communication with these students due to their difficulties with concentration. Similarly, Viero & Sari 
(2023, p. 242) emphasize the role of teachers in fostering communication and social interaction skills in the 
classroom. Teachers can use various strategies, such as study groups and question-and-answer sessions, to help 
students interact and complete tasks together. 

Sekolah Luar Biasa (SLB) E Negeri Pembina Level North Sumatra Province is a formal institution dedicated to 
students requiring specialized care. Located at Jalan Guru Sinumba No. 5, East Helvetia, Medan Helvetia District, 
Medan City, North Sumatra, this school has been managing the education of students with intellectual and mental 
challenges since 1986, while also helping them develop specialized skills. It offers various educational levels, 
including preparatory (TKLB), basic (SDLB), and advanced (SMPLB & SMALB) programs. As a formal technical unit 
under the Director General of Primary and Secondary Education, the school is directly accountable to the North 
Sumatra Provincial Government through the Education Office. SLB caters to a range of special needs, including 
deafness, blindness, physical disabilities, mental challenges, and autism. Expert educators, particularly guidance 
and counseling teachers, play a crucial role in supporting the development of students with Down syndrome and 
other conditions. Sadirman (2001, p. 142) outlines nine key roles for guidance and counseling teachers: informator, 
organizer, motivator, director, initiator, transmitter, facilitator, mediator, and evaluator. Additionally, according to 
Sensus (2020, p. 42), they also serve as consultants, counselors, and coordinators. 

This study aims to analyze the role played by guidance and counseling teachers for students with Down 
syndrome in order to interact with individuals in the school environment.This research provides an overview of a 
Guidance and Counseling Teacher who not only helps normal students, but also students with special needs in 
achieving their developmental stages. 
 

2. METHOD 
 

2.1 Research Design 
 

This research uses a type of qualitative research with a descriptive approach.Qualitative research is a research 
method that focuses on observations and natural phenomena. This research is ba sic, naturalistic, and conducted 
in the field, not in a laboratory. Therefore, this approach is often referred to as naturalistic or field research 
(Abdussamad, 2021, p. 30).   

 

2.2 Place of Research 
This research was conducted at SLB E Negeri Pembina North Sumatra Province Level. Located on Jl. Guru 

Sinumba No. 5, East Helvetia, Medan Helvetia District, Medan City, North Sumatra. And this research will be 
dilakssiswaan approximately 3 months in February to May 2024.   

 

2.3 Research Subject 
 

The subjects in this study were counseling teachers as primary data sources, and two homeroom teachers, as 
well as parents of students with Down syndrome as secondary data sources. The subject of observation is down 
syndrome students at the junior high school level as many as four people with IQ classifications below the 
borderlines. 
 

2.4 Data Collection 
Data collection is a systematic standardized procedure or procedure in the process of collecting research data 

(Utomo et al., 2024). This study used observation, semi-structured interviews, and documentation studies. 
 

2.5 Data Analysis 
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The data were analyzed using the triangulation method with the coding techniques of Miles and Huberman, 
which involve the following stages: (1) Data reduction. This involves summarizing and focusing on key points, 
identifying relevant aspects, and highlighting patterns and themes. By simplifying the data, researchers can gain a 
clearer understanding, making it easier to collect further data more efficiently; (2) Data presentation. The reduced 
data is organized into brief descriptions and charts, enabling researchers to easily comprehend the situation and 
plan subsequent steps based on their understanding; (3) Conclusion drawing or verification. Data gathered through 
observations, interviews, and documentation are analyzed. From this, conclusions are drawn and formulated into 
general findings, providing a detailed description or understanding of the object studied. 

 
3. RESULTS AND DISCUSSION 

 

3.1 Results 
 

Researchers conducted interviews with Counseling Guidance teachers, special class teachers for students with 
tunagrahita, and parents of students with Down syndrome to study the interaction of students with Down 
syndrome at school.The results showed that students with Down syndrome are able to interact with their social 
environment at school, as illustrated in the picture below: 
 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

Figure 1. Selective Coding of Interview Results 
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The twelve roles of the Guidance and Counseling Teacher are carried out by the Guidance and Counseling 
Teacher individually or in groups of students.Each of these roles is interrelated. When the Guidance and Counseling 
Teacher issues his role as a consultant, other roles such as counselor, mediator, and initiator will also appear. 
Likewise, other roles appear simultaneously.  
 

  
Figure 2. Guidance and Counseling Teacher as Consultant Invites Students to Say Thank You 

 

  
Figure 3. Guidance and Guidance and Counseling Teacher as Transmitter 

 

 
Figure 4. Guidance and Guidance and Counseling 

Teacher as Initiator 

 
Figure 5. Guidance and Guidance and Counseling 

Teacher as counselor 
 

 
Figure 6. Guidance and Guidance and Counseling 

Teacher as Mediator 

 
Figure 7. Guidance and Guidance and Counseling 

Teacher as Coordinator 
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Figure 8. Guidance and Guidance and Counseling 

Teacher as director directing students 

 
Figure 9: Guidance and Guidance and Counseling 

Teacher as Coordinator 
 

 
Figure 10. The Guidance and Guidance and 

Counseling Teacher as an informer 

 
Figure 11. Guidance and Guidance and Counseling 

Teacher as a Facilitator Playing in the Field 
 

  
Figure 12. Guidance and Guidance and Counseling Teacher as Organizer 

 

3.2. Discussion 
 

The development of behavior in students with special needs is influenced by their interaction with their 
surrounding environment. The implication of this in the provision of guidance and counseling services is the 
importance of not only focusing on academic psychological assistance to individual students, but also paying 
attention to their family environment. Therefore, teachers in SLB who provide guidance and counseling services 
need to build good understanding and cooperation with parents of students with special needs (Sensus, 2020, p. 
64).  

First, consultant. Tthe Guidance and Guidance and Counseling Teacher as a consultant based on the results of 
the research conducted appears to provide benefits to students with Down syndrome in their confusion. BK 
teachers in developing social interactions of students with Down syndrome such as touch and smile reactions by 
taking an initial approach to students to be able to provoke student interactions with the teacher himself then 
helping students to be able to do things that should be done to other individuals such as thanking. BK teachers in 
developing social interactions of students with Down syndrome take an approach by directly embracing students 
with Down syndrome and inviting students with Down syndrome to do something not just words of appeal or 
command. Where according to Sensus (2020, p. 42) that counseling teachers must have a deep understanding and 
problem-solving skills based on real-world objective and contextual data about the personal development and 
learning behavior of their students and assist students in learning development at school. The approach taken by 



Aklima, A., & Ginting, R. L.,                                                                         The Role of Guidance and Counseling Teachers..... [200-211] 

 

 
Quanta Journal, Volume 8, Issue 3, September 2024. 200-211 | 205 

the Guidance and Counseling Teacher to students with Down syndrome gave rise to the role of a consultant 
according to the Sensus opinion that in problem solving skills the Guidance and Counseling Teacher must have a 
deep understanding, therefore the Guidance and Counseling Teacher approaches students with Down syndrome. 
The Guidance and Counseling Teacher as a consultant to the social interaction of students with Down syndrome 
applies it with a certain model according to the student's situation. Where according to research by Ghazia and 
Rusmawan (2023, p. 184) that students with special needs have significant differences with other normal students, 
the communication process is also different. This is in accordance with the results of research conducted by 
researchers in the field, there is that the Guidance and Counseling Teacher in helping students with Down syndrome 
understand what he should do after being helped by friends, then the Guidance and Counseling Teacher comes to 
help by inviting and practicing directly so that students with Down syndrome can understand what he should do. 
In line with this, research by Rauzanna et al. (2023, p. 6) states that a teacher must show good behavior to students 
and be an example for students. Based on the results of the research, the Guidance and Counseling Teacher gave a 
direct example of what actions down syndrome students should take to other people who have helped them, this 
was imitated by down syndrome students through their observations. 

Second, transmitter. Guidance and Counseling Teacher as transmitter according to Sadirman (2001, p. 142) 
that the teacher can act as a spreader of knowledge wisdom. In this study, counseling teachers as transmitters in 
developing social interactions of students with Down syndrome can be seen that counseling teachers channel their 
knowledge through image media and explanation of information directly to students with Down syndrome so that 
students with Down syndrome can be trained in patience by sharing and interacting directly with groups of indi-
viduals and can cooperate with each other. As in the results of research conducted by Irfani (2016, p. 181) that the 
Guidance and Counseling Teacher has carried out the role as it should have been an informator, motivator, director, 
and transmitter by using the media as a material for implementing services. Research conducted by Rauzanna et al. 
(2023, p. 2) that counseling teachers are responsible for school institutions, thus enabling the resolution of 
problems including student communication problems. This is related to the results of research conducted by re-
searchers where the Guidance and Counseling Teacher acts as a transmitter to overcome problems in down syn-
drome students so that they can interact directly in the group, the Guidance and Counseling Teacher distributes his 
knowledge through the media and explains directly what is meant in the image media. BK teachers as transmitters 
for students with Down syndrome have different ways of dealing with normal students. However, in this case 
counseling teachers in special schools with counseling teachers in public schools have the same role in helping the 
development of students. As stated in the 1945 Constitution Article 31 paragraph (1), “Every citizen has the right 
to receive teaching”. UURI Number 20 of 2003 Article 5 paragraph (2), “Citizens who have physical, men-
tal/intellectual, social, and emotional disorders are entitled to special education”. From these laws it can be con-
cluded that the State has guaranteed that students with special needs have the same rights as other students in 
terms of the right to education. Down syndrome students have a condition of physical and mental retardation cau-
sed by abnormalities in chromosomal development, where Down syndrome students experience IQ disorders 
below the borderlines (Jannah and Astutik, 2014, pp. 63-64).  

Third, initiator. The Guidance and Counseling Teacher as an initiator in developing social interactions of 
students with Down syndrome in SLB E Negeri Pembina North Sumatra Province level is carried out well as the 
results show that the Guidance and Counseling Teacher creates media such as image media to be able to attract the 
attention of students with Down syndrome which can help their mood to stay good.If the mood of students with 
Down syndrome is good, it will create good interactions.Based on this in accordance with the opinion by Sadirman 
(2001, p. 142) that the teacher has a role as an initiator who inspires ideas in the learning process and activities 
that shape student development.Based on the research, the Counseling Guidance teacher acts as an originator in 
advancing the social interactions of students with Down syndrome students taking the initiative by creating beaded 
drawing media to build a good mood for students with Down syndrome.Based on the results of research conducted 
by researchers in the field, it is found that students with Down syndrome will tend to pay attention to what other 
individuals do, these observations will provide teaching for them what they should do, this is in line with research 
conducted by Ayuningrum and Afif (2020, p. 160) that the process of seeing, observing, and imitating the actions of 
other individuals during interaction in the social environment at school, research shows that students with Down 
syndrome can interact well and show directed attitudes or behavior to teachers at school with consistent and 
repeated guidance or direction.    

Fourth, counseling teachers as school counselors certainly provide a service to support the success of students. 
However, in this case the Guidance and Counseling Teacher acts as a counselor in SLB, of course the treatment 
applied is different from that in public schools because the students faced have significant differences. This is 
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conveyed in research conducted by Ghazia and Rusmawan (2023, p. 184) that students with special needs have 
significant differences with other normal students, so the communication process is also different. The role of 
counseling teachers as counselors in developing social interactions of students with Down syndrome is by obser-
ving the social interactions of students with Down syndrome from the way they greet, so that when meeting with 
students with Down syndrome, counseling teachers already know what to do to be able to keep students with Down 
syndrome in a good mood. In the field, students with Down syndrome can greet teachers and other individuals who 
are already known first, how to greet students with Down syndrome with normal students is very different. BK 
teachers as counselors are carried out by observing the behavior of students with Down syndrome to be able to 
provide special treatment in accordance with the opinion by Sadirman (2001, p. 146) that BK teachers help stu-
dents recognize their potential, and help students to determine their career and life goals. The Guidance and Coun-
seling Teacher also conducts individual counseling activities every day at the beginning before the activity begins, 
the Guidance and Counseling Teacher will ask students with Down syndrome if they show an expression that is not 
enthusiastic, Down syndrome students will answer the counseling teacher's questions and finally tell stories to-
gether. 

Fifth, mediator. The Guidance and Counseling Teacher as a mediator in developing social interactions of stu-
dents with Down syndrome is carried out by becoming an intermediary between students with Down syndrome 
and other individuals by practicing direct communication with physical contact, namely shaking hands both inside 
and outside the classroom with friends and with teachers, and becoming a mediator for parents of students with 
Down syndrome related to students' vocational interests. Based on the results of this study, Sadirman (2001, p. 
146) states that the teacher acts as an arbiter in activities that have been formed with students. There is a corres-
pondence between Sadirman's opinion and the results of the study where the Guidance and Counseling Teacher as 
a mediator acts as an intermediary or mediator between other individuals and students, this is in accordance with 
the results of research in the field there are counseling teachers as a medium for parents of students related to 
student development at school.Research conducted by Rauzanna et al. (2023, p. 6) states that collaboration with 
parents is a strategy carried out by counseling guidance teachers to improve student communication.This colla-
boration is crucial in supporting the guidance and counseling process of students when they are at home with their 
parents. This finding is based on the results of research that has been conducted by counseling teachers by con-
veying the talent interests of students with Down syndrome according to the results of vocational tests with other 
parties. 

Sixth, motivator. The Guidance and Counseling Teacher as a motivator in developing the social interaction of 
students with Down syndrome is carried out by giving rewards as motivation when students with Down syndrome 
succeed in doing something or given when students do not dare to try so that they want to interact and play with 
friends.This is in accordance with the opinion by Sadirman (2001, p. 146) that the teacher acts as someone who can 
provide stimulation and encouragement to the dynamism of student potential and foster creativity.Rewards given 
by counseling teachers to students with Down syndrome are carried out by means of symbolic gestures, because 
based on research conducted by Nunik et al. (2022, p. 194) that students with Down syndrome initially use pra-
linguistic or nonverbal communication, where they interact with others through body movements and eye contact. 
Based on this, it is in accordance with the results of research in the field that counseling teachers communicate to 
give rewards to students with Down syndrome using body movements or movement symbols, this makes students 
with Down syndrome better understand the meaning conveyed..  

Seventh, director. The Guidance and Counseling Teacher as a director in developing social interactions of stu-
dents with Down syndrome is done by directing students with Down syndrome using affection techniques, and 
helping students with Down syndrome to want to play together. This is in accordance with the opinion by Sadirman 
(2001, p. 146) that the teacher acts as a guide and director of student activities to achieve common goals.Students 
with Down syndrome interact with other individuals according to their will, therefore here the role of the Guidance 
and Counseling Teacher is needed to direct which good and bad things can be emulated by students with Down 
syndrome so that in interacting when playing students with Down syndrome can understand what not to do, 
because in interaction there are several forms mentioned by Soekanto (2015, p. 64) that forms of social interaction 
can be cooperation, competition, even conflicts and disputes can be a solution. Down syndrome students cannot 
understand what is called problem solving, so the Guidance and Counseling Teacher acts as a director to direct 
them in achieving good interactions. In helping social interactions of students with Down syndrome, counseling 
teachers do not move alone to achieve these goals. The Guidance and Counseling Teacher collaborates with the 
class teacher regarding the interaction of students with Down syndrome. Based on the results of research in the 
field, it is found that the Guidance and Counseling Teacher maintains communication with the class teacher regar-
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ding activities to be carried out and activities that have been carried out by directing the class teacher regarding 
activities carried out such as the affection technique approach for students with Down syndrome who have dif-
ficulty communicating. This is in accordance with the results of research conducted by Rauzanna et al. (2023, p. 6) 
that counseling teachers not only collaborate with parents, counseling teachers also collaborate with class teachers 
in obtaining information and teaching or directing related to the development of students with special needs. 

Eighth, coordinator. The Guidance and Counseling Teacher as a coordinator for students with Down syndrome 
is carried out by cooperating with parents, cooperating with student class teachers, and other parties related to the 
development of students with Down syndrome. Cooperation is carried out regarding the interaction of students 
with Down syndrome with parents while at home to continue to be monitored. This is almost the same as the role 
of the Guidance and Counseling Teacher as director, but in this case the Guidance and Counseling Teacher as 
coordinator only interacts with related parties related to students with Down syndrome. This is in accordance with 
the opinion of Sensus (2020, p. 63) that counseling teachers must have the initiative and management skills to coor-
dinate many stakeholders, such as organizing comprehensive meetings between parents, students, and key tea-
chers, the person in charge, subject teachers, and principals to discuss the problems faced by learners and help 
solve problems that interfere with the learning process at school and different alternatives. The BK teacher took 
the initiative to coordinate with stakeholders related to students, in this case based on the results of research in the 
field, the BK teacher conveyed information related to students with Down syndrome to the education office during 
the exam. This shows the existence of a coordinator role carried out by the counseling teacher. However, in relation 
to the development of social interaction of students with Down syndrome, the role of the Guidance and Counseling 
Teacher as a coordinator is not very visible because in fact this role is needed by the Guidance and Counseling 
Teacher for general not for the special development of students. Based on the limited time of research in the field, 
researchers did not get more information related to the role of counseling teachers as coordinators in developing 
social interactions of students with Down syndrome. 

Ninth, informatory. Tthe Guidance and Counseling Teacher as an informator in developing social interactions 
of students with Down syndrome is done by providing information directly to parents such as providing video 
recordings of activities.According to Sadirman (2001, p. 146) that as an informator the teacher is expected to be an 
organizer of activities, a source of information on academic and general activities.This is done by the Guidance and 
Counseling Teacher based on the results of research in the field, the Guidance and Counseling Teacher conveys in-
formation to parents of students and to class teachers of students with Down syndrome directly or indirectly.Based 
on research conducted by Rauzanna et al. (2023, p. 7) that the performance of guidance and counseling teachers is 
very important because through this performance, various problems in schools can be overcome effectively.The 
guidance and Guidance and Counseling Teacher also acts as a facilitator, mediator, informator, and demonstrator, 
and collaborates with other parties in supporting student development.This finding is in accordance with the 
results of research in the field that the Guidance and Counseling Teacher as an informator provides information 
related to the development of Down syndrome students and activities carried out directly to parents and class 
teachers. 

Tenth, facilitator. The Guidance and Counseling Teacher as a facilitator in developing social interactions of 
students with Down syndrome is carried out by the teacher by inviting directly to the field and telling the right and 
wrong things by practicing directly to be done by students with Down syndrome.This trains the social interaction 
of students with Down syndrome to be able to interact well.The role of the Guidance and Counseling Teacher as a 
facilitator according to Sadirman (2001, p. 142) that the teacher acts as a provider of facilities and facilities for 
students in learning activities and other general activities.This is in line with the results of research by researchers 
where the role of the Guidance and Counseling Teacher as a facilitator is seen directly to students with Down 
syndrome when the interaction activities in the field begin, when students with Down syndrome play in a way that 
is not supposed to be, the Guidance and Counseling Teacher approaches and re-explains how to play properly, the 
direct practice activities carried out by the Guidance and Counseling Teacher are carefully observed by students 
with Down syndrome so that they can understand what to do. Guidance and Counseling Teacher practice activities 
directly repeatedly. Repeated activities carried out by Guidance and Counseling Teacher are also conveyed in 
research conducted by Ayuningrum and Afif (2020, p. 160) that with consistent and repeated guidance or direction, 
students with Down syndrome can interact well and always show directed attitudes or behavior to teachers at 
school.The results of research in the field obtained information from research informants that students with Down 
syndrome must be told repeatedly because they have a short memory, this is in line with research conducted by 
Suchyadi et al. (2018, p. 17) that students with mental retardation in communicating must be repeated in 
interacting because those with Down syndrome are weak in concentration.    
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Eleventh, organizer. The Guidance and Counseling Teacher as an organizer in developing social interactions of 
students with Down syndrome is carried out by compiling and managing activities and directly participating in 
carrying out activities.Students with Down syndrome cannot only be given a vocal order, so the guidance and 
counseling teachershas a role to participate directly in carrying out what orders he gives to students with Down 
syndrome.The role of the guidance and counseling teachers participates in carrying out activities arranged with 
students with Down syndrome in developing their social interactions, in this case the opinion by Sadirman (2001, 
p. 142) says that the teacher acts as a manager of academic activities, programs, and schedules of other 
activities.Sadirman said that as an organizer the teacher is only a manager of activities and programs and schedules 
that have been determined, but in the field based on the results of research that the guidance and counseling 
teachers as an organizer directly participates in running not just managing. The BK teacher as an organizer who 
manages academic activities and manages the schedule of activities and programs is also conveyed in research 
conducted by Rauzanna et al. (2023, p. 2) that the BK teacher is responsible for school institutions, then it is possible 
to overcome students' communication problems.Based on this research, in accordance with the research conducted 
by researchers in the field that the guidance and counseling teachers acts as an organizer in arranging activities, 
this was conveyed directly by the informant, namely the guidance and counseling teachers who said that he was 
the module, he scheduled writing activities on Monday to Tuesday, while Wednesday to Saturday were practical 
interaction activities directly in the field. 

Twelfth, evaluation. The guidance and counseling teachers as an evaluator in developing social interactions of 
students with Down syndrome is carried out by running or directly evaluating the interaction of students with 
Down syndrome then collaborating with the class teacher to make a written assessment. This is in accordance with 
the opinion by Sadirman (2001, p. 142) that the teacher acts as an assessor of students' abilities in the fields of 
social and academic behavior, so as to determine the success and interests of students' talents.In the field, this has 
been done by the guidance and counseling teachers by collaborating with the class teacher to find out the 
development of Down syndrome students known by the class teacher and those known by the counseling teacher, 
so that the data they obtain becomes the actual data. The role of the guidance and counseling teachers as an 
evaluator in developing social interactions of students with Down syndrome based on the results of this study is 
carried out by the guidance and counseling teachers by directly seeing the developments made by students with 
Down syndrome through observation and combining the information obtained with information from other parties, 
namely the class teacher as supporting data, this is done as an evaluation material to see the self-development of 
students with Down syndrome.Evaluation that should be carried out by counseling teachers according to Darodjat 
(2015, p. 20) is a structured process for collecting, analyzing, and interpreting data or information to evaluate the 
extent of achievement of learning objectives by students.Based on the expert's opinion that in the field the guidance 
and counseling teachers has conducted an evaluation because the guidance and counseling teachers has collected 
data on the development of students with Down syndrome through observation, then analyzed and interpreted the 
data through triangulation by combining data through other data sources such as class teachers, this was done by 
the guidance and counseling teachers at SLB E Negeri Pembina to see the level of achievement of the development 
of students with Down syndrome. 
 
4. RESEARCH IMPLICATIONS 

 

The implications of this research include an in-depth understanding of the role of the guidance and counseling 
teachers on the social interactions of students with Down syndrome, helping classroom teachers to be able to do 
the same with their interactions.The findings of this study have contributed knowledge in the field of guidance and 
counseling in terms of the role of a Guidance and Counseling Teacher is also needed for students with special needs, 
counseling teachers are needed to help the development of Down syndrome students, especially in social emotional 
development.While the class teacher only fulfills activities for the learning aspect of students, so that other aspects 
tend to be overlooked. 

 

5. CONCLUSIONS  
 

Researchers found that the role of counseling teachers on the social interactions of students with Down 
syndrome showed that their interactions could run smoothly with the help and support of class teachers and 
counseling teachers.The role of counseling teachers in developing social interactions of students with Down 
syndrome is carried out with twelve roles, but the roles that most often appear are the roles of consultant, 
transmitter, initiator, counselor, mediator, motivator, director, and informator.The role of the guidance and 
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counseling teachersthat rarely appears in the interaction of students with Down syndrome but is still played is the 
role of counselor, coordinator, facilitator, organizer, and evaluator. These five things are done and have an effect on 
the interaction of students with Down syndrome, it's just that the guidance and counseling teachers plays this role 
at certain times such as at the beginning of each semester, and at the end of the semester or at times such as going 
to participate in a competition. 

This research found some interesting things related to Down syndrome students, especially in their social 
development, however, this research also has shortcomings such as in methodology, in terms of analysis, and 
limited time in the field. So it is recommended for future researchers in the future to examine the role of counseling 
teachers on the social interactions of students with Down syndrome using a quantitative approach to see the 
percentage of each role that often appears. And it is advisable for teachers and parents of students with Down 
syndrome to continue to have interactions that support student activities outside the classroom to help students 
with Down syndrome socialize well with the school community. 

 

ACKNOWLEDGMENTS  
 

The researcher expresses his gratitude to the supervisor for the input and suggestions given for this research, 
namely Mr. Rafael Lisinus Ginting, S.Pd., M.Pd. To the teachers and parents of Down syndrome students who have 
helped in collecting research data while in the field.  

 
AUTHOR CONTRIBUTION STATEMENT 

 

All authors of this article contributed equally and take full responsibility for the data presented. 
 

REFERENCES 
 

Abdussamad, Z. (2021). Metode Penelitian Kualitatif (P. Rapanna (Ed.); 1st Ed.). CV. Syakir Media Press. 
Ayuningrum, D., & Afif, N. (2020). Interaksi Sosial Siswa Down Syndrome Di TK Nusa Indah Jakarta. IQ (Ilmu Al-

Qur’an): Jurnal Pendidikan Islam, 3(01), 141–162. Https://Doi.Org/10.37542/Iq.V3i01.58 
Baswori, & Suwandi. (2008). Memahami Penelitian Kualitatif. Rineka Cipta. 
Carbone, A., Castaldi, M., & Szpunar, G. (2023). The Relationship Between Teachers And Pupils With Down 

Syndrome: A Qualitative Study In Primary Schools. Behavioral Sciences, 13(3). 
Https://Doi.Org/10.3390/Bs13030274  

Cuskelly, M. (2020). Siblings’ Influence on the Development of Individuals with Down syndrome. The Oxford 
Handbook of Down syndrome And Development, 109-131. 

Clift, A. K., Coupland, C. A., Keogh, R. H., Hemingway, H., & Hippisley-Cox, J. (2021). COVID-19 Mortality Risk in Down 
syndrome: Results from a Cohort Study of 8 Million Adults. Annals of Internal Medicine, 174(4), 572-576. 

Darodjat, D. (2015). Model Evaluasi Program Pendidikan. Islamadina. 
Devito, J. A. (2009). The Interpersonal Communication Book. Person Education.Inc. 
Eilertsen, L. J., Hjulstad, O., Prochnow, R. R., & Slettner, S. (2024). Collaborative, Responsive Behavior in Peer 

Interaction: Children With and Without Down syndrome And Hearing Impairment. Journal of Interactional 
Research in Communication Disorders, 15(2), 1-27. 

Esbensen, A. J., Hoffman, E. K., Shaffer, R. C., Patel, L. R., & Jacola, L. M. (2021). Relationship Between Parent and 
Teacher Reported Executive Functioning and Maladaptive Behaviors In Children With Down syndrome. 
American Journal on Intellectual and Developmental Disabilities, 126(4), 307-323. 

Fernandez-Batanero, J. M., Montenegro-Rued, M., Fernandez-Cerero, J., & Garcia-Martinez, I. (2020). Impact of the 
Information and Communication Technologies on the Education of Students with Down syndrome: A 
Bibliometric Study (2008-2018). European Journal of Educational Research, 9(1), 79-89. 

Ghazia, M. P. N., & Rusmawan. (2023). Perilaku Komunikasi Siswa Down Syndrome Dalam Interaksi Sosial Di 
Sekolah Inklusi. Jurnal Pendidikan Inklusi Citra Bakti, 1(2), 182–190. 
Https://Doi.Org/10.38048/Jpicb.V1i2.2410 

Gilin Dan Gilin. (1954). Cultural Sociology, A Revision Of An Introduction To Sociology (Revision). The Macmillan 
Company. 

Gunarhadi. (2005). Penanganan Siswa Sindroma Down Dalam Lingkungan Keluarga Dan Sekolah. Depdiknas. 
Hargreaves, S., Holton, S., Baxter, R., & Burgoyne, K. (2021). Educational Experiences of Pupils with Down syndrome 

In the UK. Research in Developmental Disabilities, 119, 104115. 



Aklima, A., & Ginting, R. L.,                                                                         The Role of Guidance and Counseling Teachers..... [200-211] 

 

 
210 | Quanta Journal, Volume 8, Issue 3, September 2024, 200-211 

Irfani, R. (2016). Peranan Guru Bimbingan Dan Konseling Dalam Meningkatkan Kedisiplinan Belajar Siswa. Jurnal 
Sosio-E-Kons, 8(3), 175–182. 

Irwanto, Wicaksono, H., Ariefa, A., & Samosir, S. M. (2019). A-Z Sindrom Down. Airlangga University Press. 
Jannah, N. N., & Astutik, S. (2014). Bimbingan Dan Konseling Islam Dalam Menangani Siswa Berkebutuhan Khusus 

(Down Syndrom) Di Sdn 1 Inklusi Tlogopatut Gresik. Jurnal Bimbingan Dan Konseling Islam, 04(01), 61–78. 
Keen, C., Hunter, J. E., Allen, E. G., Rocheleau, C., Waters, M., & Sherman, S. L. (2020). The Association Between 

Maternal Occupation And Down Syndrome: A Report From The National Down Syndrome Project. 
International Journal of Hygiene and Environmental Health, 223(1), 207-213. 

Kulsum, U., & Jauhar, M. (2016). Pengantar Psikologi Sosial. Prestasi Pustakaraya. 
Lalboe, Nursiah, Santoso, D., & Lukitasari, I. (2014). Profil Siswa Berkebutuhan Khusus. Kementrian Pemberdayaan 

Perempuan Dan Perlindungan Siswa Republik Indonesia. 
Lee, C. F., Lee, C. H., Hsueh, W. Y., Lin, M. T., & Kang, K. T. (2018). Prevalence of Obstructive Sleep Apnea in Children 

with Down syndrome: A Meta-Analysis. Journal of Clinical Sleep Medicine, 14(5), 867-875. 
Mangungsong, F. (2014). Psikologi Dan Pendidikan Siswa Berkebutuhan Khusus. Lembaga Pengembangan Sarana 

Pengukuran Dan Pendidikan Psikologi (LPS3) Fakultas Psikologi Universitas Indonesia. 
Martha, A. A., Purwanti, S., & Dwivayani, K. D. (2022). Pola Komunikasi Guru Terhadap Siswa Down Syndrome Di 

Sekolah Luar Biasa Negeri Kota Samarinda. Journal Of Communication Studies, 2(1), 27–36. 
Https://Doi.Org/10.37680/Jcs.V2i1.1540 

Miswanto, Arjani, N., Lubis, Z., & Irawan, M. (2022). Pengembangan Program Bimbingan Dan Konseling Di Sekolah 
(Eureka Media Aksara (Ed.). 

Nunik, N. M., Chandra Dewi Sagala, A., & Karmila, M. (2022). Pengaruh Permainan Tradisional Jamuran Terhadap 
Interaksi Sosial Siswa Down Syndrome. Murhum : Jurnal Pendidikan Siswa Usia Dini, 3(1), 53–66. 
Https://Doi.Org/10.37985/Murhum.V3i1.72 

Opoku, M. P., Nketsia, W., Odame, L., & Agyei‐Okyere, E. (2021). Predictors of the Attitudes of Preservice Teachers 
toward Teaching Students with Down syndrome In Regular Schools in Ghana. Journal of Policy and Practice 
in Intellectual Disabilities, 18(3), 229-239. 

Permenristekdikti. (2022). Capaian Pembelajaran Struktur Kurikulum Merdeka. Kurikulum Merdeka. 
Pramartha, I. N. B. (2015). Sejarah Dan Sistem Pendidikan Sekolah Luar Biasa Bagian A Negeri Denpasar Bali. Jurnal 

HISTORIA, 3, 13–14. 
Rahmatunnisa, S., Sari, D. A., Iswan, Bahfen, M., & Rizki, F. (2020). Study Kasus Kemandirian Siswa Down Syndrome 

Usia 8 Tahun. Edukids: Jurnal Pertumbuhan, Perkembangan, Dan Pendidikan Siswa Usia Din, 17(229), 96–109. 
Rauzanna, R., Bunyamin, & Fitri, M. (2023). Kinerja Guru Bk Dalam Mengatasi Kesulitan Berkomunikasi Siswa 

Berkebuthan Khusus Di Slb Negeri Pidie. Jurnal Psiko-Konseling, 1(1), 1–8. 
Renawati, Darwis, R. S., & Wibowo, H. (2017). Interaksi Sosial Siswa Down Syndrome Dengan Lingkungan Sosial 

(Studi Kasus Siswa Down Syndome Yang Bersekolah Di Slb Pusppa Suryakanti Bandung ). 4, 252–256. 
Robles Bello, M. A., Sánchez Teruel, D., & Camacho Conde, J. A. (2020). Variables That Predict the Potential Efficacy 

of Early Intervention in Reading in Down syndrome. Psicología Educativa: Revista De Los Psicólogos De La 
Educación. 

Sadirman. (2001). Buku Ajar Prinsip-Prinsip Pengelolaan Pembelajaran. Pemekasaan: Stain Pemekasaan Press. 
Sensus, A. I. (2020). Konsep Bimbingan Dan Konseling Bagi Siswa Berkebutuhan Khusus (I). Yrama Widya. 
Septian, R. R. (2020). Interaksi Sosial Siswa Down Syndrome Dengan Lingkungan Keluarga Dan Masyarakat(Studi 

Kasus Siswa Down Syndrome Di Seluruh Sekolah Luar Biasakota Tasikmalaya). Jurnal Penelitian Pendidikan 
Khusus, 8(2009), 1–8. 
Https://Ejournal.Unp.Ac.Id/Index.Php/Jupekhu/Article/View/104555%0Ahttps://Ejournal.Unp.Ac.Id/Inde
x.Php/Jupekhu/Article/Viewfile/104555/104129 

Smith, E., Hokstad, S., & Næss, K. A. B. (2020). Children with Down syndrome Can Benefit from Language 
Interventions; Results from a Systematic Review and Meta-Analysis. Journal of Communication Disorders, 85, 
105992. 

Soekanto, S. (2015). Sosiologi Suatu Pengantar (Revisi). Rajawali Pers. 
Suchyadi, Y., Ambarsari, Y., & Sukmanasa, E. (2018). Analysis Of Social Interaction Of Mentally Retarded Children. 

Jhss (Journal Of Humanities And Social Studies), 2(2), 17–21. Https://Doi.Org/10.33751/Jhss.V2i2.903 
Sugiyono. (2017). Metode Penelitian Kuantitatif, Kualitatif, Dan R&D. Alfabeta. 
Suharsiwi. (2017). Pendidikan Siswa Berkebutuhan Khusus. CV Prima Print. 
Sulaiman, Candrawati, A., & Santi, M. (2022). Interaksi Sosial Siswa Tunagrahita Tipe Down Syndrome Di SD Negeri 



Aklima, A., & Ginting, R. L.,                                                                         The Role of Guidance and Counseling Teachers..... [200-211] 

 

 
Quanta Journal, Volume 8, Issue 3, September 2024. 200-211 | 211 

1 Banda Aceh. Jurnal Pesona Dasar, 10(1), 23–31. 
Tohirin. (2014). Bimbingan Dan Konseling Di Sekolah Dan Madrasah (Berbasis Intelegensi). Raja Grafindo Persada. 
Valencia Naranjo, N., & Robles Bello, M. A. (2020). Dynamic Assessment in Preschoolers with Down syndrome And 

Nonspecific Intellectual Disability. Psicología Educativa: Revista De Los Psicólogos De La Educación. 
Utomo, P., Asvio, N., & Prayogi, F. (2024). Metode Penelitian Tindakan Kelas (PTK): Panduan Praktis untuk Guru 

dan Mahasiswa di Institusi Pendidikan. Pubmedia Jurnal Penelitian Tindakan Kelas Indonesia, 1(4), 19. 
https://doi.org/10.47134/ptk.v1i4.821 

Viero, D. A., & Sari, I. N. P. (2023). Peranan Komunikasi Interpersonal Guru Dalam Meningkatkan Interaksi Sosial 
Siswa Berkebutuhan Khusus Di Sekolah Inklusif. Jurnal Ilmiah Ilmu Komunikasi Communique, 5(2), 235–247. 
Www.Ejurnal.Stikpmedan.Ac.Id 

Willis, S. S. (2015). Kapita Selekta Bimbingan Dan Konseling. Alfabeta. 
 

 
 

 

Copyright holder: 
© Aklima, A., & Ginting, R. L (2024) 

 

First Publication Right: 
© Quanta Journal (Kajian Bimbingan dan Konseling dalam Pendidikan) 

 

This Article is licensed under: 
CC-BY-SA (Creative Commons Attribution-ShareAlike 4.0 International License) 

 

https://creativecommons.org/licenses/by-sa/4.0/deed.en

