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 This study aimed to examine the influence of grit on the social-

emotional development of children aged 5–6 years at PAUD Iwing 

Family. A quantitative approach with Pearson correlation analysis 

was applied to 21 children as participants. Data were collected 

through structured observations and validated questionnaires. The 

results showed that 19 children (69.0%) had a high level of grit, 2 

children (31.0%) were categorized as moderate, and none were 

classified as low. The Pearson correlation test revealed a significant 

positive relationship (p < 0.05) between grit and social-emotional 

development, indicating that higher grit is associated with better 

social-emotional outcomes. These findings underscore the 

importance of grit as a key factor in children’s achievement 

motivation and emotional well-being. Therefore, fostering resilience 

and perseverance from an early age should be prioritized in early 

childhood education. 
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INTRODUCTION 
  Early Early childhood (0–6 years) is considered a golden age that determines the development of all 

aspects, including social-emotional growth. At this stage, children need optimal stimulation through 

nurturing, protection, and learning in early childhood education (ECE) settings to develop their ability to 

interact, manage emotions, and adapt according to their developmental stage. Papalia & Martorell (2021) 

emphasize that social-emotional development in early childhood is closely related to self-regulation skills 

and interpersonal relationships. Social-emotional competence plays a crucial role in children’s lives, as it 

influences decision-making, attitudes, and everyday behavior, even more dominantly than cognitive aspects 

(Denham et al., 2020; Abnathya, 2021; Schneider, 2022). However, in practice, challenges in children’s 

social-emotional development are still frequently found. Some children in ECE institutions struggle with 

interaction, sharing, waiting their turn, or taking initiative in group activities. This condition indicates that 

https://creativecommons.org/licenses/by-sa/4.0/
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the attainment of social-emotional development in the 5–6 age range is not yet optimal. Santrock (2020) 

asserts that insufficient early social stimulation can delay children’s emotional regulation and social skills. 

Several factors contribute to these challenges, including the lack of meaningful stimulation, limited 

habituation of discipline, and weak reinforcement of non-cognitive character traits that support children’s 

emotional management (Lickona, 2018). One potential solution is to strengthen grit, a personality trait 

characterized by perseverance and passion for long-term goals . Duckworth et al (2007) found that grit 

significantly predicts educational success outcomes such as academic performance, long-term persistence, 

and completion rates beyond the influence of IQ and conscientiousness 

2007-duckworth 

 Grit consists of dimensions such as growth mindset, resilience, initiative, and perseverance, all of 

which can help children face difficulties, engage in social interactions, and regulate emotions effectively 

(Credé et al., 2017). Li & Li (2021) highlight that grit is both a social and emotional construct, strongly 

linked to learners’ perseverance, self-regulation, and optimism, which directly contribute to their socio-

emotional competence. The_Role_of_Grit_on_Students_Ac Similarly, evidence-based social-emotional 

learning (SEL) interventions for preschoolers have been shown to enhance children’s emotional regulation, 

interpersonal skills, and readiness for academic learning (Ribner et al., 2023). Based on previous studies 

(state of the art), grit emerges as an important non-cognitive factor in supporting social-emotional 

development. However, specific studies focusing on the relationship between grit and social-emotional 

development in the context of early childhood education remain limited (Sudrajat, 2022). Therefore, further 

investigation is necessary to deepen the understanding of this relationship. 

 The novelty of this study lies in its focus on analyzing the link between grit and social-emotional 

development among children aged 5–6 years at PAUD Iwing Family. Additionally, this research involves 

both parents and teachers in the assessment process, providing a more comprehensive perspective (Enjelina, 

2022; Maulia, 2024; Nainggolan, 2022; Oktavia, 2024). The purpose of this study is to analyze the influence 

of grit on the social-emotional development of children aged 5–6 years at PAUD Iwing Family, and to 

provide recommendations for meaningful learning stimulation that can support children’s optimal 

development according to their age stage. 

 

 

METHOD 
 This research employed a quantitative method with an associative approach to examine the influence 

of grit (X) on the social-emotional development (Y) of children. Quantitative research is based on positivism, 

which emphasizes measurable and objective data that can be analyzed statistically to identify patterns and 

relationships among variables (Sugiyono, 2018). The associative approach was applied to determine the 

causal relationship between two variables in order to explain a particular phenomenon (Buku Metode 

Penelitian Kuantitatif dan Kualitatif, 2020). 

 

RESULTS AND DISCUSSION 

Result  
  The study was conducted from March 25 to April 4, 2025 at PAUD Iwing Family. The research 

subjects were 21 children aged 5–6 years from classes A and B, consisting of 13 girls and 8 boys. Based on 

age, 5 children were 5 years old and 16 children were 6 years old. The research instrument consisted of a 

questionnaire containing grit and social-emotional development scales, which were completed by parents 

through Google Forms and direct interviews. The collected data were processed and presented in the form of 

tables and graphs after undergoing validity and reliability tests. 

 The results of the questionnaire showed that the average grit score was 3.9 (categorized as moderate–

high), indicating that children were generally persistent and consistent in completing tasks and demonstrated 

stable interests. Meanwhile, the average social-emotional development score was 4.0 (categorized as good), 
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suggesting that children were able to manage emotions, demonstrate empathy, and build positive social 

interactions. 

 Further statistical analysis revealed a positive and significant relationship between grit and children’s 

social-emotional development (r = 0.690; p < 0.05). This means that the higher the grit level children 

possess, the better their social-emotional development. The findings also showed that no child had a low grit 

level. A total of 19 children (69%) demonstrated high grit, while the remaining 2 children (31%) were 

categorized as moderate grit. 

 These findings highlight that children at PAUD Iwing Family generally demonstrate relatively high 

levels of grit, and that perseverance plays an important role in supporting the social-emotional development 

of early childhood, particularly those aged 5–6 years 

  

Tabel 1. Distribution of Grit Levels among Children at PAUD Iwing Family 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The statistical analysis showed a significant relationship between grit and children’s social-emotional 

development (r = 0.65; p = 0.002). This means that the higher the grit possessed by children, the better their 

social-emotional development.” 

 

Discussion 
 The results of this study indicate that grit has a significant relationship with the social-emotional 

development of children aged 5–6 years at PAUD Iwing Family. Children with higher levels of grit tend to 

demonstrate stronger self-control, responsibility, and interpersonal skills. This finding is consistent with 

Duckworth et al (2007), who defined grit as perseverance and passion for long-term goals and demonstrated 

Item R-hitung R-Tabel Keterangan 

1 0,85 0,05 Valid 

2 0,74 0,05 Valid 

3 0,80 0,05 Valid 

4 0,52 0,05 Valid 

5 0,57 0,05 Valid 

6 0,88 0,05 Valid 

7 0,81 0,05 Valid 

8 0,79 0,05 Valid 

9 0,85 0,05 Valid 

10 0,82 0,05 Valid 

11 0,39 0,05 Tidak Valid 

12 0,01 0,05 Tidak Valid 
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its predictive power for success beyond cognitive ability  2007-duckworth Moreover, Li & Li (2021) 

emphasized that grit is not only an academic trait but also a socio-emotional construct that fosters 

persistence, self-regulation, and optimism. They highlighted that learners with higher grit are better able to 

endure challenges and maintain motivation despite difficulties The_Role_of_Grit_on_Students_Ac.These 

results suggest that grit supports children’s ability to manage emotions, build positive peer relationships, and 

persist in tasks. In addition, Aksoy & Gresham (2024); Jiang et al (2022); Ștefan et al (2022); Whitaker et al 

(2021) underlined that social-emotional learning (SEL) interventions—particularly those involving play-

based activities, role-playing, and family involvement—are highly effective in developing preschool 

children’s social-emotional competence . 

The present findings align with this perspective, showing that grit, as a non-cognitive factor, 

complements structured SEL practices by strengthening perseverance and emotional regulation in children. 

Taken together, these findings reinforce the theoretical view that grit is a crucial non-cognitive factor 

influencing children’s development. Cultivating grit in early childhood—both at school and at home—can 

provide a foundation for resilience, achievement motivation, and social-emotional well-being. Thus, early 

childhood education should integrate strategies to foster perseverance, consistency of interest, and resilience 

as part of holistic child development. 

 Table 1  presents the descriptive statistics of grit and social-emotional development. The grit score 

ranged from 2.7 to 5.0 with a mean of 3.9 (SD = 0.7), while the social-emotional score ranged from 2.8 to 

5.0 with a mean of 4.0 (SD = 0.6)." 

 

Table 2. Data Acquisition of Grit Levels and Social-Emotional Development 

Aspect Minimun Maksimum Average SD 

Grit 2.7 5.0 3.9 0.7 

Social Emotional 2.8 5.0 4.0 0.6 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. The Influence of Grit on Social-Emotional Development of Children Aged 5–6 Years 
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CONCLUSION 
 This study concludes that grit has a significant positive influence on the social-emotional development 

of children aged 5–6 years at PAUD Iwing Family. Children with higher grit levels show better self-control, 

responsibility, and interpersonal skills. These findings confirm grit as an essential non-cognitive factor in 

early childhood development and emphasize the importance of fostering perseverance and resilience through 

family and school environments to support children’s optimal growth. 
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